Multiple Intelligences Resources
(Gathered from various sources on the Internet.)
What should be in an MI library? 
The New City School, an elementary school in St. Louis, MO, is in the process of creating the world's first MI LIBRARY. The school had two gyms, one of which had been used as a cafeteria for years. They decided to build a new dining hall and convert the old gym/cafeteria into a library. It will feature risers with book shelves around the perimeter (to make the high windows more relevant to students), a mini-theater area for student performances, two semi-soundproof classrooms, water and sinks, a mezzanine, more book shelves, and a small art gallery on the outside of the library.
The new library will be, appropriately, a very linguistic place. The shelf space for books will triple, for example. But since it's going to be an MI library, that's just the beginning. Because planners at the The New City School know what a powerful tool MI can be in student learning, they want to find ways to incorporate MI in the library.
The library shouldn't be a gymnasium or an art room, but students should be able to use their bodily-kinesthetic and spatial intelligences to learn in the library. Likewise, their logical-mathematical, musical, naturalist, intrapersonal, and interpersonal intelligences should also be addressed in this very linguistic setting. Says New City School Director Thomas Hoerr, �we have worked a great deal on this and have many plans, but I'd like to gather your thoughts too: what ideas do you have about how we can incorporate all of the intelligences in our linguistic MI library? I welcome your ideas about how to address intelligences in the library (and/or your thoughts about libraries, in general. ) Also, please send this to anyone else who might be able to offer good suggestions. I'd like to hear from them too! Please zap me at trhoerr@newcityschool.org.� 
In 1983, Howard Gardner introduced his Theory of Multiple Intelligences in a seminal book, Frames of Mind. Based on his work as professor in the Harvard Graduate School of Education, his work as a psychologist researching brain injuries, and his long interest and involvement in the arts, he suggested that intelligence is not a single attribute that can be measured and given a number. He pointed out that I.Q. tests measure primarily verbal, logical-mathematical, and some spatial intelligence. Believing that there are many other kinds of intelligence that are important aspects of human capabilities, he proposed that they also include visual/spatial, bodily/kinesthetic, musical, interpersonal, and intrapersonal intelligences. More recently he added naturalist intelligence to this list and suggested that there may be other possibilities including spiritual and existential.
In 1984, New Horizons for Learning invited Dr. Gardner to present his theory to the world of education at a conference we designed for the Tarreytown Conference Center in New York. Subsequently, all of NHFL's conferences were designed around the Theory of Multiple Intelligences, and Dr. Gardner has continued to write numbers of books expanding on the topic. At the present time educators throughout the world are finding effective ways to implement this theory as they seek to help students identify and develop their strengths, and in the process discover new, more effective ways of learning. 

Free Online Course

http://www.multi-intell.com/MI_chart.html

Articles
Seven Steps to Intelligence    Howard Gardner 
Howard Gardner gives an overview of the history of our understanding of "intelligence."
Learning Through Many Kinds of Intelligence    Dee Dickinson
The CEO of New Horizons for Learning explains what activities correspond to which of the multiple intellgences.
Multiplying Intelligence in the Classroom    Bruce Campbell 
A third grade teacher and author explains how he creates learning centers in the classroom to nurture each of the multiple intelligences. 

Multiple Intelligences in the Classroom, 2nd Ed. 
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A nuts-and-bolts teacher's guide to the theory of multiple intelligences, includes chapters on lesson planning, teaching strategies, assessment, special education, cognitive skills, and more. Appendices provide comprehensive reading lists and lesson plans. This revised edition provides additional information about the naturalist and existential intelligences.  Preface by Dr. Howard Gardner.  Publisher: Association of Supervision and Curriculum Development - ISBN 0-87120-376-6
Applying MI in Schools    Thomas Hoerr 
Director of the New City School in St. Louis, MO, discusses the difficulties and benefits of applying MI schoolwide. 
Learning Celebrations are Authentic Assessments of Student Understanding   Maggie Meyer and Jenna Glock
Teachers of highly capable students offer a multiple intelligences-friendly approach to assessment. 
My Experience Using the Multiple Intelligences   Nelly Ribot 
An ELL teacher describes how she applies the theory of MI in her classroom. 
Boston Public Schools as Arts-Integrated Learning Organizations    Eric Oddleifson
Director of the Center for the Arts in Basic Curriculum (CABC) argues that the arts enhance learning through multiple intelligences. 
The Research Results of a Multiple Intelligences Classroom    Bruce Campbell 
Author of "Multiplying Intelligence in the Classroom" describes what he's learned since implementing MI in his classroom. 
Curriculum for Success    Ellen Weber 
Two-Footed Questions for Higher Grades and Happier Teens    Ellen Weber 
MI, IT and Standards: The Story of Jamie    Walter McKenzie� 
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Multiple Intelligences Reaches the Tibetan Children's Village    Bruce Campbell 
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Recommended Reading
Bibliography
Intelligence Reframed: Multiple Intelligences for the 21st Century    Howard Gardner
Teaching and Learning Through Multiple Intelligences    Linda Campbell, Bruce Campbell, and Dee Dickinson
The Disciplined Mind: What All Students Should Understand    Howard Gardner
Multiple Intelligences and Instructional Technology   Walter McKenzie
Becoming a Multiple Intelligences School   Thomas R. Hoerr
So Each May Learn: Integrating Learning Styles and Multiple Intelligences    Harvey F. Silver, Richard W. Strong, and Matthew J. Perini 
MI Strategies in the Classroom and Beyond Using Roundtable Learning    Ellen Weber
Creative Learning From Inside Out: A Collaborative Learning and Teaching Approach for High School    Ellen Weber 
Multiple Intelligences and Instructional Technology Walter McKenzie
Math for Humans: Teaching Math Through 8 Intelligences    Mark Wahl
A Mathematical Mystery Tour (Updated)     Mark Wahl


[image: image2.png]




 INCLUDEPICTURE "http://www.mitest.com/links.gif" \* MERGEFORMATINET [image: image3.png]


Click on these links to find some cool references for Multiple Intelligences :Click on these links to find some cool references for Multiple Intelligences :
Howard Gardner -- Biography
http://www.pz.harvard.edu/PIs/HG.htm

Math and Multiple Intelligences
http://www.newhorizons.org/restr_wahl1.html

Multiple Intelligences in High School
http://www.newhorizons.org/restr_weber.html
Concept to Classroom: Multiple Intelligences http://www.thirteen.org/edonline/concept2class/month1/index.html

Thomas Armstrong's Multiple Intelligences Page http://www.thomasarmstrong.com/multiple_intelligences.htm

Multimedia and Multiple Intelligences http://www.prospect.org/print/V7/29/veenema-s.html

New City School http://www.newcityschool.org/
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CREATING THE FUTURE
Perspectives on Educational Change
Compiled and Edited by Dee Dickinson 
INTELLIGENCE IN SEVEN STEPS 
Howard Gardner, Ph.D. 

  

The concept of intelligence, a very old one, has been employed in the most varied ways over the centuries. During the past century, there has been considerable movement on the "intelligence front," and this trend shows no sign of abating. In this essay I briefly describe seven historical steps, or phases, in the development of thinking about intelligence, focusing in particular on work inspired by the Theory of Multiple Intelligence. 
Lay Conceptions 
Until this century, the word "intelligence" has been used primarily by ordinary individuals in an effort to describe their own mental powers as well as those of other persons. Consistent with ordinary language usage, "intelligence" has been deployed in anything but a precise manner. Forgetting about homonyms which denote the gathering of information, individuals living in the West were called "intelligent" if they were quick or eloquent or scientifically astute or wise. In other cultures, the individual who was obedient, or well behaved, or quiet, or equipped with magical powers, may well have been referred to by terms which have been translated as "intelligent." 
For the most part, the word "intelligent" was used in a beneficent way; however, its imprecision can be readily displayed by a recognition that it has been applied to nearly all of the American presidents in this century, even though it is doubtful that any two of our presidents exhibited similar kinds of minds. Perhaps ironically, Herbert Hoover and Jimmy Carter, two of Americas least successful presidents, both of whom were engineers, probably came closest to the lay idea of "intelligence." It may be worth noting that they have become distinguished by their behaviors as ex-presidents. 
The Scientific Turn 
In a sequence of events that is by now familiar, Alfred Binet responded to requests from Parisian ministers at the turn of the century by creating the first intelligence test. It then became possible to estimate an individual's "intelligence" by noting his or her performance on a deliberately heterogeneous set of items, ranging from sensory discrimination to vocabulary knowledge. Used first clinically for "at risk" Parisian elementary schoolchildren, the intelligence test became "normed" on Californian middle-class children and was administered quite widely, thanks in large part to the efforts of Lewis Terman at Stanford University. By the 1920's and 1930's, intelligence tests (and their product, an individual's IQ) had become deeply ensconced not only in American society but also in many other parts of the world. 
Pluralization of Intelligence 
While intelligence was initially perceived as a unitary (if overarching) concept, which could be captured by a single number, a debate soon arose about whether the concept could legitimately be broken into components. Such researchers as L.L. Thurstone and J.P. Guilford argued that intelligence was better conceived of as a set of possibly independent factors. In recent years, buoyed by findings from fields as disparate as artificial intelligence, developmental psychology, and neurology, a number of investigators have put forth the view that the mind consists of several independent modules or "intelligences." 
In my own "theory of multiple intelligences," I argue that human beings have evolved to be able to carry out at least seven separate forms of analysis: 
1. Linguistic intelligence (as in a poet); 
2. Logical-mathematical intelligence (as in a scientist); 
3. Musical intelligence (as in a composer); 
4. Spatial intelligence (as in a sculptor or airplane pilot); 
5. Bodily kinesthetic intelligence (as in an athlete or dancer); 
6. Interpersonal intelligence (as in a salesman or teacher); 
7. Intrapersonal intelligence (exhibited by individuals with accurate views of themselves). 
These ideas have attracted some attention on the part of educators seeking a more comprehensive and individualized educational system. Recently my colleagues and I have been exploring certain educational implications of the theory in our own research. 
Contextualization 
As initially put forth, most theories of intelligence-whether singular or multiple-have assumed that intelligences are simply biological entities or potentials, which exist "in the head" (and "in the brain") and can be measured reliably, independent of context. While the theory of multiple intelligences was deliberately formulated to take into account the unfolding of intelligence in different cultures, it nevertheless suffered in its early formulations from an "individual-centered" bias. Most students of intelligence, however, are now coming to the realization that intelligence cannot be conceptualized, or measured with accuracy, independent of the particular contexts in which an individual happens to live, work, and play, and of the opportunities and values provided by that milieu. Bobby Fischer might inherently have had the potential to be a great chess player, but if he had lived in a culture without chess, that potential would never have been manifested, let alone actualized. Intelligence is always an interaction between biological proclivities and opportunities for learning in a particular cultural context. 
Project Spectrum, a curriculum-and-assessment project for young children, is one reflection of this view. We initially designed the project to determine whether young children exhibit distinctive profiles of intelligences, but we soon came to realize that intelligences could not be measured in the abstract; instead we had to create new environments, contexts more like children's museums than like traditional schoolrooms, in which children's intellectual proclivities had an opportunity to be elicited and practiced. Only then could some kind of meaningful assessment become possible. 
Intelligence As Distributed 
Closely related to the trend toward the contextualization of intelligence is the realization that significant parts of intelligence are distributed. The essential insight here is, again, that not all intelligence is in the head. But rather than residing simply in the general context wherein a person lives, much of everyday intelligence can be located in the human and non-human resources with which individuals work, and on which they come to depend in their productive work. Typically these resources are thought of as non-human artifacts, such as books, notebooks, computer files, and the like. And it is true that in a literate world, much on which the productive individual depends inheres in these materials. 
It is also appropriate, however, to think of other individuals as part of one's "distributed intelligence." Most workers do not depend exclusively on their own skills and understanding; rather, they assume the presence of others in their work environments with whom they can regularly interact. This view is brought home vividly when one considers an office that is being computerized. Rarely does all relevant knowledge reside with a single individual; much more commonly, different office members exceed the novice level in different areas of hardware or software expertise. In our terms, intelligence about computers is "widely distributed" across individuals under such circumstances. 
Our own efforts to examine the "distributed nature" of intelligence can be seen in two of our projects. In Arts Propel, a cooperative project in arts and humanities assessment, we ask students to keep detailed "processfolios" - complete records of their involvement in a project, from initial conception through interim sketches and drafts, ultimately to new plans that grow out of the final completed project. We believe that students' learning is significantly enhanced when they can have an ongoing dialogue with the record of their previous efforts, as captured in these constantly evolving processfolios. 
In the Key School, an Indianapolis elementary school, children are exposed each day to contexts that nurture each of the intelligences. As part of their regular work at this experimental public school, students carry out each year three theme-related projects. Our research interest is in developing methods whereby these projects can be evaluated in a fair and comprehensive way. Part of that evaluation centers on the ways in which participation in a project has been cooperative: the human and non-human resources involved in preparation of the project, the help given by others in the presentation of the project, and the reactions of other individuals-peers as well as experts-to the final project. By deliberately including these "extra-individual" elements in our evaluations, we hope to bring home to the community the importance of "distributed aspects of intelligence." At the same time we want to undercut the common notion that all skill and learning must exist within a single brain, be that brain at home, at school, or at the work place. 
Thus far, I have spoken of historical "steps" that have already been traversed, or which at least are being taken at the present time. My last two "steps" represent hopes for future work on intelligence in our own laboratory and in others around the world. 
Nurturance of Intelligence 
Even though our efforts to understand intelligence have been advancing, we still know very little about how to nurture intelligence, be it conceptualized in unitary or pluralistic fashion, in individual-centered, contextualized, or distributed form. Yet surely our efforts to understand intelligence as scientists can best be crowned by a demonstration that intelligence can be nurtured in particular educational settings, using strategic pedagogical or facilitating techniques. Here lies one important challenge for the future. 
Humanizing Intelligence 
Understanding the nature of the human mind in all of its complexity is no mean feat, and a complete understanding may well exceed human investigative capacities. But understanding intelligence-and even knowing how better to develop it-does not suffice in itself. Any human capacity can be used for ill as well as for good; and it is part of our responsibility as human beings living on a single troubled planet to try to use our competences, our intelligences, in morally responsible ways. This assignment cannot fall exclusively on the shoulders of researchers; nor can we simply afford to pass this responsibility on to others. 
The human being is also more than his or her intellectual powers. Perhaps more crucial than intelligence in the human firmament are motivation, personality, emotions, and will. If we are ever to obtain a comprehensive and fully integrated picture of human beings, we need to meld our insights about cognition with comparable insights in respect to these other aspects of the human being. Perhaps, indeed, a different view of human nature will result from this activity of synthesis. 
Obviously so grand an undertaking requires the highest degree of "distributed collaboration" among researchers, educators, and the general citizenry. Although the task is formidable, the advances made in understanding over the past decade give one some reason for optimism. 


About: Howard Gardner 
In 1981 Dr. Howard Gardner was awarded a MacArthur Prize Fellowship in support of Project Zero at Harvard University. An announcement of the award quoted Gardner as saying early in his career, that he had been a committed Piagetian, but as he pursued his own studies he came to view Piaget's theories as "too narrow a notion of how the human mind works." 
He noted further that he didn't believe there was "one form of cognition which cuts across all human thinking. There are multiple intelligences with autonomous intelligence capacities." This statement heralded the writing of his book Frames of Mind, which was published in 1983. 
Dr. Gardner's Theory of Multiple Intelligences, described in this seminal book, has become the framework for many of the effective educational strategies currently being implemented to expand human development. All the conferences presented by New Horizons for Learning have been produced with that theory in mind-presenting new information through all the intelligences. 
Gardner's Theory of Multiple Intelligences proposes that people use at least seven relatively autonomous intellectual capacities - to approach problems and create products. These include linguistic, musical, logical-mathematical, spatial, bodily-kinesthetic, interpersonal, and intrapersonal intelligences. 
He suggests that "although they are not necessarily dependent on each other, these intelligences seldom operate in isolation. Every normal individual possesses varying degrees of each of these intelligences, but the ways in which intelligences combine and blend are as varied as the faces and the personalities of individuals." 
Dr. Gardner is a professor of Education and co-director of Project Zero at the Harvard Graduate School of Education. He is also a research psychologist at the Boston Veterans Administration Medical Center and adjunct professor of Neurology at the Boston University School of Medicine. Since Frames of Mind, Dr. Gardner has written six books including The Mind's New Science, To Open Minds, The Unschooled Mind, Multiple Intelligences, Creating Minds, and Leading Minds. 
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Find a video description, video clip, and discussion questions. 
 
Genes and Environment
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Use our free online Teaching Tools to create custom worksheets, puzzles and quizzes on this topic!
[image: image12.png]



	[image: image13.png]



	[image: image14.png]




	[image: image15.png]



	[image: image16.png]



	[image: image17.png]



	[image: image18.png]



	[image: image19.png]





[image: image20.png]




 INCLUDEPICTURE "http://school.discovery.com/images/lessonplans/spacer.gif" \* MERGEFORMATINET [image: image21.png]




 INCLUDEPICTURE "http://school.discovery.com/images/lessonplans/spacer.gif" \* MERGEFORMATINET [image: image22.png]



	[image: image23.png]



	[image: image24.png]



Students will:
1.
understand Howard Gardner’s theory of multiple intelligences;

2.
compare the theory of multiple intelligences with traditional theories of intelligence; and

3.
explore the implications of the theory of multiple intelligences for schools and society.
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	Materials
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The class will need the following:

•

Computer with Internet access (optional but very helpful)

•

Copies of Classroom Activity Sheet: Howard Gardner’s Theory of Multiple Intelligences

•

Copies of Classroom Activity: Short Biographies of Eminent People

•

Copies of Take-Home Activity Sheet: A Personal Look at Multiple Intelligences
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	Procedures
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1.
Begin the lesson by giving about 5 minutes to write about the traditional definitions of intelligence. You may prompt them with the following questions: 

· What does it mean to be intelligent in our society? 

· What abilities do schools value and promote? 

· How do we measure a person’s intelligence? 
2.
Hold a class discussion about students’ ideas. These ideas may come up: 

· Intelligence is a single, general capacity that everyone possesses to some extent. It’s what you are born with and there’s little you can do to change it. 

· Schools value having a good vocabulary, the abilities of analyzing reading material and solving complex math problems, strong memories that retain much information, and the ability to find solutions to problems quickly. 

· Tests can measure intelligence, such as the IQ Test and the Scholastic Aptitude Test (SAT). 
3.
Introduce Howard Gardner’s theory using the Classroom Activity Sheet: Howard Gardner’s Theory of Multiple Intelligences. With the students, read the descriptions of different intelligences. Discuss which of these intelligences students think are most valued by schools and society. Is it possible for an individual to have more than one intelligence? Students will probably suggest that schools value linguistic and logical-mathematical intelligences the most, as evidenced by the emphasis placed on the core subjects of English, social studies, math, and science. Further evidence is the type of assessments, both teacher-generated and standardized, usually given to students. Students will likely agree that most people possess all of the intelligences to various degrees and that it is possible for an individual to excel in more than one area.

4.
Pass out copies of the Classroom Activity Sheet: Short Biographies of Eminent People. Have students read through the biographies and determine the types of intelligences manifested by each person. If students have trouble, ask them to consider what value the intelligences of these people have in society. They might also consider how these intelligences match traditional ideas about intelligence.

5.
Take a few minutes to discuss students’ responses. Do these people fit the traditional definition of intelligence? Point out that Gardner’s multiple intelligences do not necessarily fit those traditional definitions. Ask students if they can think of any other people that they consider intelligent who do not fit the traditional definition. Finally, ask students if they have changed their ideas about intelligence. If so, how?

6.
Invite students to consider the implications of multiple intelligence theory in a school setting. Divide the class into small groups of four or five and give them about 15 minutes to discuss the following questions, which you may wish to write on the board or display on an overhead projector: 

If schools recognized multiple intelligences, how might the following activities be revised? 

a. activities in the classroom 

b. classroom assignments 

c. graduation requirements 

For additional information about Gardner’s theory, refer students to the following Web sites:
http://www.edwebproject.org/edref.mi.th.html http://www.newhorizons.org/trm_gardner.html http://pzweb.harvard.edu/SUMIT/MISUMIT.HTM
7.
Ask each group to share one or two main ideas from their discussions. Students might conclude some of the following: 

· Classroom activities would be more varied, allowing students to learn using all areas of intelligence that are appropriate to a subject. 

· Students would be given more options for showing what they know, understand, and can do. For example, building a model might be a reasonable alternative to taking a written test. 

· Graduation requirements might give more emphasis to coursework that addresses areas of intelligence other than linguistic and logical-mathematical. 
8.
For homework, have students consider the personal implications of Gardner’s theory by completing the Take-Home Activity Sheet: A Personal Look at Multiple Intelligences. If time permits, discuss students’ ideas during the next class period.
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	Adaptations
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Begin the activity by asking students to think about the ways they are smart. On the board, list students’ responses, which may include the traditional (reading, spelling, solving math problems) and other types of intelligence (working a jigsaw puzzle, fixing a broken toy, determining the easiest way to get from one location to another). Introduce Gardner’s theory of multiple intelligences. Work as a class to come up with examples of how each intelligence may be manifested in an individual. Conclude by working on the Take-Home Activity Sheet as a whole-class activity.
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	Discussion Questions
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1.
Traditionally, people have defined someone who is intelligent as an individual who can solve problems, use logic to answer questions, and think critically. But psychologist Howard Gardner has a much broader definition of intelligence. Compare the traditional idea about intelligence with Gardner’s. How have his ideas changed the way we assess the strengths and weaknesses of people?

2.
Why are linguistic intelligence, emphasizing sensitivity to the meaning and order of words, and logical-mathematical intelligence, stressing ability in mathematics and other complex logical systems, more valued than other intelligences? Are they really more important forms of intelligence?

3.
One criticism of Gardner’s theory is that he classifies talents as a type of intelligence. Critics might say that a talented dancer or chess player is not necessarily smart. How would you reply to this criticism?

4.
Does it matter if we call special abilities “talents” or “intelligences”?

5.
Gardner suggests that schools must develop assessments that better represent what people will have to do to survive in society. For example, rather than writing an essay about urban development, students studying structures might be assessed in their group work determining what kind of building is most appropriate for an urban, residential area. Give an example of an assessment that could be used to evaluate what students learn about the civil rights movement or the deforestation of rain forests.

6.
How does an understanding of multiple intelligences change how you view your own abilities?
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	Evaluation
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Use the following three-point rubric to evaluate students’ work: 

· Three points: Students actively participated in classroom discussions, thoroughly completed the Classroom Activity sheet, worked cooperatively in their groups to develop ideas about how schools would be organized in light of multiple intelligences theory, and completed the Take-Home Activity Sheet with thoughtful, complete answers. 

· Two points: Students took some part in classroom discussions, partially completed the short Classroom Activity sheet, worked somewhat cooperatively in their groups to develop ideas about how schools would be organized in light of multiple intelligences theory, and completed some of the Take-Home Activity Sheet. 

· One point: Student participated a little in classroom discussions, completed one part of the short Classroom Activity sheet, had trouble working cooperatively in their groups to develop ideas about how schools would be organized in light of multiple intelligences theory, and completed one question on the Take-Home Activity Sheet. 
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	Extensions
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The Origin of Multiple Intelligences Theory
Howard Gardner’s theory of multiple intelligences has been evolving since 1983, when he proposed it. Have students research how his theory has evolved since then. For example, have the number of intelligences changed? Have Gardner’s ideas about how to implement his ideas in educational settings evolved? The following Web sites will help students with their research: 
http://www.education-world.com/a_ curr/curr054.shtml http://pzweb.harvard.edu/SUMIT/MISUMIT.HTM

Design a New School
Based on what students have learned about the theory of multiple intelligences, have them design a school that makes use of these theories. Have students consider the layout of the school, how students are grouped, how the main subjects are taught and assessed, and the strengths the teaching staff should have. Suggest that students sketch the school and write a paragraph describing it.
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	Suggested Readings
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Living With Our Genes: Why They Matter More Than You Think
Dean Hamer and Peter Copeland. Doubleday, 1997.
How much of who we are is controlled by our genes and how much from what we experience? By examining a range of human behaviors from worry and anger to hunger and aging, the authors explain how research helps clarify how both control our lives. This is a lengthy, satisfying investigation that uses many case-study examples.

Entwined Lives: Twins and What They Tell Us About Human Behavior
Nancy L. Segal. Dutton, 1999.
This is a fascinating study of the results of research on twins and the role that genes play in human development. Chapters on different kinds of twins explore gene influence on the individual. Other chapters address twins raised apart, conjoined twins, the loss of a twin, triplets, and other multiples. A glossary and extensive notes add to this rich source of information.
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	Vocabulary
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intelligence
Definition: The capacity to learn, reason, and understand and the demonstration of such capacity
Context: Howard Gardner’s definitions of intelligence take specific abilities into account.

interpersonal
Definition: Existing or happening between persons; of or pertaining to a relationship between persons.
Context: Professions such as teaching, counseling, and sales attract people with strong interpersonal abilities

kinesthetic
Definition: Pertaining to the position and movement of the body through stimulation of the nerves in muscles, joints, and tendons
Context: Teachers may use kinesthetic activities that allow students to manipulate materials.

spatial
Definition: Of, relating to, or occurring in space
Context: Tests asking students to imagine how a flat piece of cardboard would look folded into a box assess spatial relations abilities.

talent
Definition: A natural ability or aptitude
Context: Gardner asks whether Leonardo DaVinci’s painting ability is a talent or intelligence.
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	Standards
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This lesson plan may be used to address the academic standards listed below. These standards are drawn from Content Knowledge: A Compendium of Standards and Benchmarks for K-12 Education: 2nd Edition and have been provided courtesy of the Mid-continent Research for Education and Learning in Aurora, Colorado. 
 
Grade level: 9-12
Subject area: Behavioral Studies
Standard:
Understands that interactions among learning, inheritance, and physical development affect human behavior
Benchmarks:
Understands that differences in the behavior of individuals arise from the interaction of heredity and experience
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	Credit
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Lisa B. Green teaches English and Theory of Knowledge in the International Baccalaureate program at Robinson Secondary School, Fairfax County, Virginia.
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